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Readings and References
Overview For Planners and Potential Faculty
The Education, Training and Development (ET&D) Fundamentals and Foundations curriculum is intended to provide basic information to court leaders actively leading judicial branch education within their states and trial courts.  

Concurrent with the development of the ET&D curriculum toolbox, NACM has developed another toolbox and a publication on How to Use the Core Competency Guidelines.  These work products are complimentary but not the same as the ETD toolbox, primarily because they focus on the application and use of all ten competencies (How to Use the CCCGs), while the ETD addresses the Fundamentals and Foundations of this one specific Core Competency.  Both toolboxes are freely available to court leaders including judicial branch educators and designed to be adapted to diverse court systems, trial courts, faculty, and workshop participants.

The ET&D curriculum toolbox is organized into an overview, and a 2.5-day workshop.  The overview includes faculty qualifications, target audience, learning objectives, a workshop overview including a brief description of the pre workshop and five group exercises.

Faculty Qualifications

Faculty and educators who teach the ET&D Fundamentals and Foundations curriculum should have significant experience in adult education within the court environment.  Adult education leaders who have worked in court related organizations responsible for planning, procuring, developing and managing projects have, generally, a broader vision and understanding of how to integrate adult education principles with court purposes, strategies, performance and functions.

Faculty should possess extensive knowledge and experience in faculty development, curriculum development, program evaluation, and know how to teach these fundamentals in ways that are applicable to courts and their leaders.  While this course applies adult education theory and concepts to court organization, it has a fundamental “applications” orientation.  Participants should leave with some notion of how they can apply the learning themselves.  This means that the best faculty will be those who can relate theory to practice.  Examples from their own experience working to support and/or deliver judicial branch education will be valuable in doing this.

Faculty should possess a familiarity with the history and structure of the NACM Core Competencies and will benefit from having knowledge of the history of judicial branch education and its evolution in the field of court administration.  In addition, it is important for faculty to possess a working knowledge of the state and national providers, supporting organizations such as the Judicial Education, A Reference, Information and Technical Transfer Project (JERITT), the Leadership Institute in Judicial Education (LIJE), and the National Association of State Judicial Educators (NASJE).

The 2.5-day workshop template includes extensive group participation and discussion, and provides a pre workshop and five group exercises.  Since this course is fundamentally about improving the quality of judicial branch education, it is extremely important that faculty model sound adult education principles and techniques.  They should be skilled facilitators, good listeners, effective presenters and able to demonstrate diverse media and training aids.  

Target Audience

The Workshop is intended for court leaders who oversee, fund, and plan judicial branch education or serve on Boards and Committees with responsibility for providing advice, assistance, and support to program planning, implementation, and evaluation efforts. The Workshop is  suited as an introductory course for those who have responsibility for designing, developing, delivering, or evaluating training programs, including judicial educators, training coordinators, and human resource specialists.  

Learning Objectives

The goal of this course is to develop participant’s knowledge, skills and abilities regarding the role of Education, Training and Development in supporting court system and trial court excellence.  After completing this course, participants will:

· understand the role of education, training and development within the overall purposes and responsibilities of courts,

· be able to align education, training and development activities to the courts strategic vision and mission,

· be able to communicate the importance of education, training and development to justice system performance, 

· realize the potential of the courts as learning organizations and be able to inspire and sustain courts as learning organizations,

· demonstrate skill in ensuring judicial branch education helps courts respond to it’s social context and to forces shaping the courts,

· understand and be able to apply fundamentals of adult education to more effectively oversee judicial branch education, training and development activities,

· be able to communicate the link between education, training and development and employee performance and other human resource processes,
· know the strengths and weaknesses of alternative delivery mechanisms and ability to foster programs based upon sound and diverse curriculum, principles and techniques, 

· be able to improve teaching in judicial branch education in their states and trial courts, 

· identify internal and external education resources, including national and state judicial education providers and state and federal funding sources,

· collaborate with an educator(s) from other branches of government and adult education providers, generally, in developing entrepreneurial partnerships and building judicial branch education resources, and

· identify the most important problems and issues confronting court systems and trial courts and to develop and deliver judicial branch education strategies and programs to deal with them.

Workshop Overview  

This ED&T workshop is designed to provide participants with a working knowledge of the foundations and fundamentals of the NACM core competency on education, training, and development. The generic workshop curriculum allows and encourages customization by faculty, based on participant need and interest. 
2.5 Day Workshop
Key competencies are covered from each of the five ETD curriculum guideline areas and related knowledge, skills and abilities.
  The five curriculum guideline areas are: 

· Context and Vision,

· Resource Development, 

· Adult Education Fundamentals, 

· Program Management, and

· Evaluation. 

Specific objectives from each guideline were selected and organized with an eye to providing participants a sound educational experience encompassing best practices in adult and judicial branch education.  The sequence of material proceeds from general theoretical principals of adult education to specific application of best practices in curriculum development and instructional design. 

Section One focuses on Context and Vision, with an emphasis on the elements of effective education training and development programs.  Participants will explore the concept of learning organizations and apply this to their own court organization.

Section Two presents a foundation for Adult Learning Theory built around three theoretical models: Andragogy, Adult Development, and Experiential Learning Theory (Learning Styles).  The work of Malcolm Knowles provides the basis for looking at the relevance of Andragogy and the challenges for adult educators.  The concepts of adult development play an important role in the theoretical underpinnings of the workshop.  The work of Erik Erickson, William Perry and others are synthesized and presented along with the work of Charles Claxton and Patricia Murrell, founders and Directors of the Leadership Institute in Judicial Education. Providing opportunities for participants to find linkages between adult development and leadership development is an important component of the workshop.

The third theoretical set that guides the workshop is Experiential Learning Theory and the work of David Kolb.  Participants take the Kolb Learning Style Inventory (LSI) that enables them to explore their learning preferences and how those preferences impact on their learning and teaching styles. The LSI also has implications for leadership, management styles, and communication and interaction patterns, and thus has applicability for tying ED&T to other Core Competencies. Experiential Learning Theory also provides a basis for the design of learning activities during the Workshop. The workshop is designed to provide an equal balance of concrete and abstract experience. Reflection is encouraged in sharing perceptions, reactions and the daily review. Finally, participants will be encouraged to search for principles and generalizations that can guide their future actions in planning and delivering judicial branch education.

Section Three focuses on the key fundamentals of curriculum development.  The NACM Core Competencies are examined within a model of curriculum planning based on a sound framework of adult education principles.

Section Four addresses instructional design, needs assessment, evaluation, and effective teaching. Application of principles is reinforced as participants work through each stage of the process in individual and group activities designed to build a model course. 

Section Five of the workshop is designed to provide participants an opportunity for active experimentation.  Participants apply their learning’s by presenting the model course they developed over the course of the workshop.  Material supporting resource development and individual action planning closes out the workshop. 

Faculty Notes and Suggested Readings

This toolbox includes a substantial amount of adult education theory which faculty must be knowledgeable and comfortable in presenting.  It is important that faculty have experience administering the Learning Styles Inventory (LSI).  The LSI is a self-descriptive instrument designed by David A. Kolb to asses an individual’s preferred learning style.  The self-administered, self-scored, self-interpreted instrument helps learners identify their learning styles and is a basis for further exploration of adult learning principles.

With the exception of the Learning Styles Inventory exercise, all exercises have been designed to be completed in class in approximately twenty to thirty minutes.  This affords maximum time for debriefing and discussion.  All can be included in the participant notebooks. The Learning Styles Inventory must be purchased, as this instrument is copyrighted.  Please contact Hay Resources direct (a division of the Hay Group, Inc.) at 1-800-729-8074 for purchasing information. You can also get information directly at: www.hayresourcesdirect.haygroup.com.

The 2.5-Day Workshop Notebook can be used as a syllabus or participant “handout.”  Faculty notes are included with each slide in the 2.5-day PowerPoint presentation which can be viewed in Notes view (these are posted with this document).  Coordination should be established with a participant court or organization for printing and distribution.

Success in delivery will only come by customizing this information to the needs of the participants and the experience of the faculty.  In addition, the faculty notes are designed as a reference, not a script. Wherever possible, make room in the materials for “local” or “customized” information (local curriculum issues, policies, etc.).  In addition to the NACM Core Competencies, consideration should be given to customizing the materials with local information regarding any state or local curriculum or education, training and development plans.  These should be added to expand the examples of curriculum and can serve to provide participants with an opportunity for practical analysis.  Faculty should also be well versed in local delivery options, especially those pertaining to distance education, so as to take account of local issues, custom and practice. In most situations some customization is essential.

There is one pre-workshop assignment and five group exercises during the 2.5-day workshop.  The following provides a brief overview on each exercise and how to use them including approximate time needed.  Additional instructions can be found in Tab III on pages 23-46.
Pre Workshop Assignments 2.5 day workshop 
Prior to attending the seminar, participants will complete the following assignment:

Assignment #1: Read and make notes on reactions and questions concerning the NACM Education, Training & Development Curriculum Guidelines.  

During the workshop, participants will have one homework assignment given at the end of day one (slide 60).  This assignment will be used during Exercise Three: Brainstorming Future Education Needs.

Exercise One:  Learning Organization

Objective: Participants will gain an understanding of the importance of learning organizations. 

Time: About 30 minutes 

Activity:  Introduce the topic of a Learning Organization (slide 17). Have participants read Handout #1: What is a Learning Organization? - provided in their notebooks. Break the class into small groups at their respective tables and have them discuss the questions at the end of the reading (slide 19). Once they have finished, the small groups come back together and discuss the concept of a learning organization and its relationship to education, training, and development in courts using sides 20-25. 

Materials: Copies of Handout #1: What is a Learning Organization? – should be duplicated and placed in the participant notebook. 

Exercise Two:  Learning Styles Inventory

Objective:  Participants will through identifying their personal learning style understand how the Kolb model supports experiential learning and the application to adult education.

Time: 1 hour

Activity:  The exercise in this design requires a large open area to afford sufficient room for participants to position themselves on the learning style floored grid; classrooms or other large areas with movable furniture are preferable.  The grid itself may be created with masking tape or any similar material which could be used to lay out the abstract-concrete and the active-reflective grid axes on the floor in a space large enough for all participants to stand together, the exercise requires little additional materials preparation.  Administration and scoring of the LSI can proceed in nearly sequential fashion.  The teaching design details specific steps that will accompany PowerPoint slides 44 to 55 in the Toolkit. Faculty should practice, timing slides to correspond with each step in the teaching design.  

Materials Required:  Learning Styles Inventory, Learning Styles Circle Grid, newsprint, 
tape, markers, easel, and PowerPoint slides 44-55.  Contact Information: Hay Group, 
(800) 729-8074 
Web: www.hayresourcesdirect.haygroup.com  Costs: $15 each, $79 per package of 10 self-scoring booklets.

Exercise Three: Brainstorming Future Education Needs 

Objective: To develop skills at identifying educational needs of the judicial branch system. 

Time: About 30 minutes 

Homework Assignment:  At the end of Day One, participants are given the following Homework Assignment.  During the evening, participants should spend some time thinking about the future issues that will affect the court system due to such issues as demographics, global issues, the environment, transportation, energy, culture, values, science and technology, space, or religion. Participants are asked to identify three to five practical goals and new initiatives of your court system and/or trial court that judicial branch education should/could support. 

Activity: This brainstorming activity focuses on identifying educational topics in the social context domain. In this simulated needs assessment the participants are serving as the "expert" advisory committee. The brainstorming can be done in the full group led by the faculty at a flipchart.  Faculty should ask participants to build on Homework Assignment to identify topics/subjects that are emerging in the domain of social context and that are currently underserved by judicial branch education (in their state, association or jurisdiction). Participants will use this list to select topics for the development of their group lesson plan during exercise four below.  

Materials:  Easel, pad and markers.

Exercise Four: The Model Lesson

Objective: To provide participants an opportunity to integrate the content and theory on adult education, curriculum development and instructional design by developing a model lesson plan.

Time: 4 hours

Activity:  Participants will be asked to team with two to five other persons to design a model lesson using the template provided and make a group presentation.  The topic of the lesson will be taken from the results of Exercise #3:  Brainstorming Future Education Needs. There will be several points in the agenda for groups to work on various stages of the instructional design, corresponding to the materials presented in the faculty lecture.  Presentations will be conducted the morning of day three. Faculty and other participants will provide feedback about the presentations.

Materials:  Group Lesson Plan Template, Reference Material Found In Notebook: Verbs to Be Used In Writing Learning Objectives, Applying Blooms Taxonomy, Teaching Strategies for Kolb's Experiential Learning Cycle.

Exercise Five: Group Presentations
Objective: To provide participants an opportunity to synthesize their entire learning’s by presenting a model lesson plan.

Time: 1-1 ½ hours

Activity: Presentations will be conducted the morning of day three. Workshop facilitators and other participants will provide feedback about the presentation using the Lesson Plan Feedback Form.  

Materials:  Copies of the completed Group Lesson Plan Template, Lesson Plan Feedback Form, Easel and Pads, PowerPoint.

Faculty Readings

Required

Faculty should have a strong familiarity with the NACM Core Competencies Curriculum Guideline on Education, Training and Development.  In addition, faculty should have read the following publications referenced in this material and be fluent in the ideas presented:

Bloom, B. (1956) Taxonomy of Educational Objectives, Handbook I:  Cognitive Domain, New York, McKay

Claxton, C. S., (1982) Characteristics of effective judicial education programs, Judicature, 76

Knowles, M. S. (1990) Andragogy in Action; CA: Jossey Bass, San Francisco, 

Kolb, D. A.; (1984) Experiential Learning:  Experience as a Source of Learning and Development, NJ: Prentice Hall, Engelwood Cliffs

Hudzik, J. K.; (1991) Judicial Education Needs Assessment and Program Evaluation:  JERITT Monograph One, East Lansing, MI Judicial Education Reference, Information and Technical Transfer Project

NACM (2004) Education, Training and Development Curriculum Guideline in NACM Core Competency Curriculum Guidelines: What Court Leaders Need to Know and Be Able to Do, NACM, pages 49 – 54.

NACM (2005) Mini Guide How to Use the NACM CCCGs, NACM

Additional Faculty Resources

In addition to the previous faculty readings, the following adult education resources are highly recommended.

Brookfield. S. D. (1991).  Developing critical thinkers:  Challenging adults to explore alternative ways of thinking and doing.  San Francisco:  Jossey-Bass.  

Caffarella, R. S. (2002).  Planning programs for adult learners. (2nd Ed.). San Francisco:  Jossey-Bass.

Chickering, A. W., & Havighurst, R.; (1984) The Life Cycle, In A. W. Chickering (Ed.), The modern American College:  Responding to the new realities of diverse students and a changing society (pp. 16-50), Jossey Bass, San Francisco, CA; Cross, K. Patricia; Adults as Learners, San Francisco, CA: Jossey Bass

Clark, M. C. & Caffarella, R. S. (Eds.). (1999). An update on Adult development theory:  New ways of thinking about life course.  New Directions for Adult and Continuing Education, no. 84.  San Francisco:  Jossey-Bass.  

Conner, M. E., Waldrop, K. (1994) Curriculum Program, and Faculty Development:  Managing People, Process, and Product, East Lansing, MI: The Judicial Education Reference Information and Technical Transfer Project

Driscoll, M. (1998).  Web-based training:  Using technology to design adult learning experiences.  San Francisco:  Jossey-Bass.

Galbraith, M. W. (Ed.). (1998) Adult learning methods.  (2nd Ed.). Malabar, FL: Krieger

Imel, S. (Ed.). (1996). Learning in groups:  Exploring fundamental principles.  New Directions for Adult and Continuing Education, no. 71.  San Francisco:  Jossey-Bass. 

Jarvis, P. (1995) Adult learning and continuing education:  Theory and practice.  (2nd Ed.). London: Routledge 

Kegan, R. (1994). In over our heads: The mental demands of modern life.  Cambridge, MA: Harvard University Press.

Merriam, S. B. & Caffarella, R. S. (1990) Learning in adulthood. (2nd Ed.). San Francisco:  Jossey-Bass

Mezirow, J. (1990) Fostering critical reflecting in adulthood: A guide to transformative and emancipatory learning. San Francisco:  Jossey-Bass

Robinson, D. G. and Robinson, J. C., Editors. (1998) Moving from Training to Performance.  Alexandria, VA: American Society for Training and Development

Senge, P. (1990) The Fifth Discipline. New York: Doubleday

Taylor, D., Marienau, C., & Fiddler, M. (2000).  Developing adult learners:  Strategies for teachers and trainers.  San Francisco:  Jossey-Bass.  

Tennant, M. C. & Pogson, P. (1995).  Learning and change in the adult years: A developmental perspective.  San Francisco:  Jossey-Bass.  

Vella, J. (1994).  Learning to listen, learning to teach:  The power of dialogue in educating adults. San Francisco:  Jossey-Bass.  

Vella, J., Berardinelli, P., & Burrow, J. (1998). How do they know they know?  Evaluating adult learning. San Francisco:  Jossey-Bass.  
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2.5 Day Workshop

Tab I

Summary, Schedule, Faculty, 

and Participants

National Association for Court Management

300 Newport Avenue

Williamsburg, Virginia 23185-4147
Summary

The Education, Training and Development Fundamentals and Foundations course is designed to provide participants with a working knowledge of the foundations and fundamentals of the NACM core competency on education, training, and development.  Key competencies are covered from each of the five curriculum guideline areas: context and vision, resource development, adult education fundamentals, program management, and evaluation with an eye to providing participants a sound educational experience encompassing best practices in adult education.  

The Workshop is intended for court leaders who oversee, fund, and plan judicial branch education or serve on Boards and Committees with responsibility for providing advice, assistance, and support to program planning, implementation, and evaluation efforts. The Workshop is also ideally suited as an introductory course for those who have responsibility for designing, developing, delivering, or evaluating training programs, including judicial educators, training coordinators, and human resource specialists.

The five-phase 2.5-day workshop is designed to proceed from general theoretical principals of adult education to specific application of best practices in curriculum development and instructional design. The five phases are:
Section One focuses on Context and Vision, with an emphasis on the elements of effective education training and development programs.  Participants will explore the concept of learning organizations and apply this to their own court organization.
Section Two presents a foundation for Adult Learning Theory built around three theoretical models: Andragogy, Adult Development, and Experiential Learning Theory (Learning Styles).  In this section participants take the Kolb Learning Style Inventory (LSI) that enables them to explore their learning preferences and how those preferences impact on their learning and teaching styles. The LSI also has implications for leadership, management styles, and communication and interaction patterns, and has applicability for tying ED&T to other Core Competencies. 
Section Three focuses on the key fundamentals of curriculum development.  The NACM Core Competencies are examined within a model of curriculum planning based on a sound framework of adult education principles.

Section Four addresses instructional design, needs assessment, evaluation, and effective teaching. Application of principles is reinforced as participants work through each stage of the process in individual and group activities designed to build a model course. 

Section Five of the workshop is designed to provide participants an opportunity for active experimentation as they present the model course they developed over the course of the workshop.  Material supporting resource development and individual action planning closes out the workshop. 

Learning Objectives

The goal of the 2.5 day workshop is to develop participant’s knowledge, skills and abilities regarding the role of Education, Training and Development in supporting trial court excellence and justice system performance.  After completing this course, participants will:

· understand the role of education, training and development within the overall purposes and responsibilities of courts,

· be able to align education, training and development activities to the courts strategic vision and mission,

· be able to communicate the importance education, training to justice system performance, 

· realize the potential of the courts as learning organizations and be able to inspire and sustain courts as learning organizations,

· skill in ensuring judicial branch education helps courts respond to it’s social context and to forces shaping the courts,

· understand and be able to apply fundamentals of adult education to more effectively oversee education, training and development activities,

· be able to communicate the link between education, training and development and employee performance and other human resource processes,
· know the strengths and weaknesses of alternative delivery mechanisms and ability to foster programs based upon sound curriculum, principles, 

· able to identify ways to improve teaching in judicial branch education in their states or organizations, 
· know of internal and external education resources, including national and state judicial education providers and state and federal funding sources,
· be able to collaborate with educator from other branches of government and adult education providers, generally, in developing entrepreneurial partnerships and building judicial branch education resources, and

· identify the most important problems and issues confronting judicial branch education in their states or organizations and develop strategies for dealing with them.

Schedule

2.5 Day Workshop

Day One

8:30 – 9:30 AM
Welcome and Introductions
10:00 – 10:15 AM
BREAK

9:30 AM – Noon
Section One:  Context and Vision

· 7 Characteristics of Effective Education, Training and Development Programs

· Courts as Learning Organizations

· Exercise #1: Learning Organizations
Noon – 1:30 PM
LUNCH

1:30 – 2:30 PM
Section Two: Adult Education Fundamentals
· The Andragogical Model

· What is Adult Development?
2:30 – 2:45 PM
BREAK

2:45 – 4:30 PM
Section Two: Adult Education Fundamentals (con't.)
· Experiential Learning Theory & Learning Styles

· Exercise 2: Learning Styles Inventory

· Small Group Activity

· Homework: Visioning
4:30 PM
Adjourn

Day Two

8:30 – 8:45 AM
Daily Review
8:45 – 10:00 AM
Section Three: Curriculum Development 

· Model for Curriculum Development

· Curriculum Examples (NACM Core Competencies)
10:00 – 10:15 AM
BREAK

10:15 AM – Noon
Section Three: Curriculum Development (con’t.)
· Needs Assessment

· Exercise 3: Brainstorming Future Education Needs 

Noon – 1:30 PM
LUNCH

1:30 – 3:00 PM
Section Four: Instructional Design 
· ADDIE: A Systems Approach to Instructional Design
· Exercise #4: Developing a Model Lesson
3:00 – 3:15 PM
BREAK

3:15 – 4:30 PM
Section Four: Instructional Design (con’t)

· Teaching Methods
· Educational Delivery Mechanisms
· Exercise #4: Developing a Model Lesson Small Group Work
4:30 PM
Adjourn

Day Three

8:30 – 8:50 AM
Daily Review

8:50 – 10:15 AM
Section Five: Application and Resource Development
· Exercise #5: Small Group Presentations
10:15 – 10:30 AM
BREAK

10:30 – 11:30 AM
Section Five: Application and Resource Development
· Judicial Branch Education Resources
· Exercise #6: Individual Action Plans
11:30 AM – Noon
Summary, closing remarks and adjourn

Faculty Bio(s)

(INCLUDE FACULTY BIO(S) HERE)
This section is for the names and bios of workshop faculty. Court and/or court organization sponsors, staff, and others may be included here.

Participants List

(INCLUDE PARTICIPANT LIST HERE)

This section is for the names of workshop participants. Identifying participants by state, court, division, and/or title is often useful.  Organizing and identifying participants by table is also helpful.

education, training, and development

Fundamentals and Foundations for Court Leaders

2.5 Day Workshop

Tab II

Workshop Slides

The PowerPoint slide presentation together with the faculty notes for this 2.5-Day Education, Training, and Development Workshop is posted with this document.  These materials can be printed for faculty use when delivering this course.  A PDF version of these PowerPoint slides is also posted for your convenience.

National Association for Court Management

300 Newport Avenue

Williamsburg, Virginia 23185-4147
education, training, and development

Fundamentals and Foundations for Court Leaders

2.5 Day Workshop

Tab III

Pre Workshop and Group Exercises

National Association for Court Management

300 Newport Avenue

Williamsburg, Virginia 23185-4147
Pre Workshop Assignment
2.5 day workshop
Education, Training & Development

Prior to attending the seminar, participants will complete the following assignment:

Assignment #1: Read and make notes on reactions and questions concerning the NACM Education, Training & Development Curriculum Guidelines.  

During the seminar, participants will have one homework assignment given at the end of day one (slide 60).  This assignment will be used during Exercise Three: Brainstorming Future Education Needs.
Assignment #2:  This evening, spend some time thinking about the future issues that will affect the court system due to such issues as demographics, global issues, the environment, transportation, energy, culture, values, science and technology, space, or religion. Identify three to five practical goals and new initiatives of your court system and/or trial court that judicial branch education should/could support. 

EXERCISE ONE:  WHAT IS A LEARNING ORGANIZATION?

Objective: To gain an understanding of the importance of learning organizations. 
Time: About 30 minutes 

Activity: Introduce the topic of a Learning Organization (slide 17). Have participants read Handout #1: What is a Learning Organization?  Break the class into small groups at their respective tables and ask them to discuss the questions at the end of the reading (slide 24-25). Once they have finished their discussions, bring the small groups back together and relate the concept of a learning organization to education, training, and development in the courts using sides 20-25. 

Materials:  Handout #1:  What is a Learning Organization? – and PowerPoint slides #17-25.
HANDOUT

What is a "Learning Organization"?

A learning organization is where 

1. Every individual in the organization is growing or enhancing their capacities to create and contribute
2. People feel they are doing something that matters – to them personally and to the world.
3. Learning is an ongoing and creative process for its members.
4. The organization continually becomes aware of its underlying knowledge base-particularly the store of tacit, unarticulated knowledge of employees.
5. Employees at all levels, individually and collectively, continually increase their capacity to produce results they really care about.
6. Employees are invited to learn what is going on at every level of the organization, so they can understand how their actions influence others.
7. People treat each other as colleagues. There is mutual respect and trust in the way they talk to each other, and work together, no matter what their positions may be.
Why should court organizations care?  Because, the level of performance and improvement needed by court’s today requires learning. 

At the heart of a learning organization lies the belief that enormous human potential lies locked and undeveloped in our organizations. Central to this belief is the conviction that when all members of an organization fully develop and exercise their essential human capacities, the resulting congruence between personal and organizational visions, goals and objectives will release this potential. 
Peter M. Senge's book, The Fifth Discipline: The Art and Practice of a Learning Organization, contains one of the best descriptions of a learning organization. According to Senge, a learning organization is one that is structured in a manner consistent with the essence(s) of human nature. Senge is concerned with what he calls the "higher" human essences, and believes that learning gets to the heart of what it means to be human. 

Real learning is not just limited to understanding what is necessary to survive ("adaptive learning"), but also includes what he calls "generative learning." Generative learning expands a human being's capacity to create the results he or she truly desires. 

Though learning may be a fundamental human essence, the process of learning is quite complex. Learning itself includes three different activities: thinking, communicating and cooperating. When our capacities to think, communicate and cooperate are enhanced, so is our ability to learn. Thus, a learning organization is one which fosters and enhances these activities for its members and members of the community in which it exists. 

Traditional organizations change by reacting to events. Their "reference points" are external and often based in the past or on the competition. They are often change-averse. Learning organizations, by contrast, are vision-led and creative. Their reference points are internal and anchored in the future they intend to create. They embrace change rather than merely react to it. 

Traditional organizations sort people into "thinkers" and "doers." Essentially, the doers are prohibited from thinking. Learning organizations truly engage everyone. Their fundamental challenge is seen as tapping the intellectual capacity of people at all levels, both as individuals and as groups.
Questions: 

· Is this the type of court organization that you would want to work for? Why?
· How does the concept of a learning organization benefit the courts?
· How far are the courts in general (your court specifically) from becoming a learning organization?
· What policies, events, or aspects of behavior can be taken to start the process of turning the courts into a learning organization?
· What are the first steps that your court need to perform to start down the path of becoming a learning organization? 

EXERCISE TWO:  LEARNING STYLES INVENTORY
Objectives

1. By the end of this activity, participants will be able to:

2. Identify their personal learning style.
3. Know the characteristics of all four learning style preferences and understand better how people learn.

4. Understand how the Kolb model supports experiential learning.

Time: 1 hour
Materials Required:  Learning Styles Inventory, Learning Styles Circle Grid, newsprint, tape, markers, easel, and PowerPoint slides 44-58.
	Contact Information
	Price

	Hay Group
Attention – Hay Resources Direct
116 Huntington Ave, Boston, MA 02116
Phone: (800) 729-8074
Fax: (617) 927-5008
Web: http://www.hayresourcesdirect.haygroup.com/Products/learning/lsius.htm
	$15 each

$79 per package of 10 self-scoring booklets

 



Preparation
The exercise in this design requires a large open area to afford sufficient room for participants to position themselves on the learning style floored grid; classrooms or other large areas with movable furniture are preferable.  The grid itself may be created with masking tape or any similar material which could be used to lay out the abstract-concrete and the active-reflective grid axes on the floor in a space large enough for all participants to stand together, the exercise requires little additional materials preparation.
Administration and scoring of the LSI can proceed in nearly sequential fashion.  The teaching design details specific steps that will accompany PowerPoint slides 44 to 53 in the Toolkit. Faculty should practice, timing slides to correspond with each step in the teaching design.  Faculty may want to substitute a traditional overhead transparency, for one or more of the PowerPoint slides for easier reference.
Teaching design 

Step 1: The facilitator introduces the activity (10 minutes) 
Students will individually complete the learning style inventories.  This inventory is designed to assess their preferred method of learning. As a reference point, ask them to consider the single classroom lesson or learning experience that was most meaningful to them. Then, as they complete the inventory, encourage them to give a high rank to those words which best describe the way they like to learn and a low rank to the words which describe the way you least like to learn.  Caution them that they may find it difficult to choose the words that best describe how they like to learn because there is no right or wrong answers. Different characteristics described in the inventory are equally "good." 
Step 2: Complete Inventory and Scoring (15 minutes)
Rank order each set of words, assigning a 4 to the word which BEST describes how you like to learn, a 3 to the word that which NEXT BEST describes the way you like to learn, a 2 to the NEXT, and a 1 to the word that LEAST describes the way you like to learn. Be sure to give a different rank number to each of the four words in each set. DO NOT CREATE TIES. Have respondents, add the 12 numbers, they have entered in each of the four columns.  The columns represent the four learning styles, as follows:
Column 1 = concrete experience.

Column 2= reflective observation.

Column 3= abstract conceptualization.

Column 4= active experimentation

The resulting raw scores will range from 12 to 48. Next, asked students to plot their scores on the Circle of Learning diagram (page 4, Self Scoring LSI). This step corresponds with slides 47 and 48. 

Next, obtain the combination scores by subtracting:

AC – CE = abstract conceptualization minus concrete experience

AE – RO = active experimentation, minus reflective observation.

These scores will range from +36 to -36.  Have students mark their two combinations scores, AC-CE and AE-RO, on the two lines of the learning style type grid (page 6 Self Scoring LSI).  Follow the step with a discussion of the four learning styles (slides 52-55).
Step 3: Small Group Exercise
Students will be asked to divide into four groups based upon their preferred learning style to answer the questions on slide 56. Tables in each of the four corners of the room should be supplied with easel, pad, and markers for a recorder, to summarize the discussion. Each group should select a reporter to report back the major issues of the discussion.
Questions (Slide #56)
· Taking the style inventory, how consistent are your results with what you imagined your style to be?

· How do you characterize the way in which you learn?

· What kind of learning situations help you learn best?

· What makes it difficult for you to learn?

Faculty may wish to insert these additional or alternative questions:

1. What do you think is your greatest strength as a learner?
2. What is your greatest weakness as a learner?
3. What changes would you like to make in your learning style?
4. What can faculty do to make this the best learning experience for you?

Step 4: Questions and Summarize (5 minutes) 

During the reports, other members of the class may ask questions.  As each person speaks; however, we suggest the groups be encouraged to budget their time, so that all participants can share their thoughts on these questions.

EXERCISE THREE: BRAINSTORMING FUTURE EDUCATION NEEDS
Objective: To develop skills at identifying educational needs of the judicial branch system. 

Time: About 30 minutes 

Homework Assignment:  At the end of Day One, participants are given the following Homework Assignment: During the evening, participants should spend some time thinking about the future issues that will affect the court system due to such issues as demographics, global issues, the environment, transportation, energy, culture, values, science and technology, space, or religion. Participants are asked to identify three to five practical goals and new initiatives of your court system and/or trial court that judicial branch education should/could support. 

Activity: This brainstorming activity focuses on identify educational topics based upon new initiatives of the participants court system and/or trial court that judicial branch education should/could support OR topics emerging or needing to be addressed in the social context domain. In this simulated needs assessment the participants are serving as the “expert” advisory committee. The brainstorming can be done in the full group led by the faculty at a flipchart.  Faculty should ask participants to identify topics/subjects that they identified in their pre-workshop assignment or others that are emerging in the domain of social context and that are currently underserved by judicial branch education (in their state, association or jurisdiction).  
Participants will use this list to select topics for the development of their group lesson plan.
To set up the activity, faculty should remind participants what social context entails and stress that social context requires a continuing process of curriculum development that recognizes the ongoing importance of including social context and equality issues in all forms of judicial education. 
Note:  It is also important to remind participants that judicial branch education should address learning needs in a credible manner. Therefore, assessing needs will not only include canvassing the views of judges/court managers, but in many instances, it will be appropriate to consult with other groups involved in or affected by the topic including community and academic experts. Assessments should also include an assessment of what educational initiatives have been undertaken in the past and their evaluations. Needs assessment may also be assisted by considering recent developments in legislation and jurisprudence, changes in social conditions, and community or committee advisory reports. 
Finally, participants should also be instructed that topics should be responsive to local environments. The tailoring of programming and resources to local context is a principle of continuing importance. 

Materials:  Easel and pad, markers.
EXERCISE FOUR: DEVELOPING A MODEL LESSON
Objective: To provide participants an opportunity to integrate the content and theory on adult education, curriculum development, and instructional design by developing a model lesson plan.
Time: 4 hours
Activity:  Participants will be asked to team with two-five other persons to design a model lesson using the template provided and make a group presentation.  The topic of the lesson will be taken from the results of Exercise #3:  Brainstorming Future Education Needs. There will be several points in the agenda for groups to work on various stages of the instructional design, corresponding to the materials presented in the faculty lecture.
Presentations will be conducted the morning of day three. Faculty and other participants will provide feedback about the presentations.
Note:  Faculty should allot time for presentations based upon the number of groups formed during Exercise 4. Time allotments will be communicated at the beginning of Exercise 4, and clarified during the lesson planning working sessions.

Materials:  Group Lesson Plan Template, Reference Material Found In Notebook: Verbs to Be Used In Writing Learning Objectives, Applying Blooms Taxonomy, Teaching Strategies for Kolb's Experiential Learning Cycle.
GROUP LESSON PLAN TEMPLATE
	Session Title:

	Group:


Program Summary (Goal Statement and audience):

Instructional Objectives

As a result of this program, participants will be able to:

Objective 1:


Objective 2:


Objective 3:


Objective 4:


Content areas:

List of materials:
Briefly describe the progression or sequence of your course, including the presentation method and approximate time allotted to each activity:

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	


EXERCISE FIVE: GROUP PRESENTATIONS
Objective: To provide participants an opportunity to synthesize their entire learning’s by presenting a model lesson plan.

Time: 1-1 ½ hours
Activity: Presentations will be conducted the morning of day three. Workshop facilitators and other participants will provide feedback about the presentation using the Lesson Plan Feedback Form.  

 Faculty should encourage latitude in how each group chooses to present their lesson.  Groups may choose to present in a straightforward way, describing elements of their plan and rationale for design. Other groups may wish to demonstrate a particular element of their lesson to illustrate application of the workshop learning’s. 
Note:  Faculty should have allotted time for presentations based upon the number of groups formed during Exercise 4. Time allotments will be communicated at the beginning of Exercise 4, and clarified during the lesson planning working sessions.
Materials:  Copies of the completed Group Lesson Plan Template, Lesson Plan Feedback Form, Easel and Pads, and PowerPoint.
LESSON PLAN FEEDBACK FORM
Introduction 

	
	Missing
	Poor
	Good
	Exceptional

	Big picture provided
	
	
	
	

	Objectives
	
	
	
	


Comments:

Learning Activities
	Activity
	Missing
	Poor
	Good
	Exceptional

	Actively engages learners
	
	
	
	

	Well-organized
	
	
	
	

	Appropriate content.
	
	
	
	

	Time estimate adequate
	
	
	
	


Comments:

Overall strengths of plan:

Areas that may need attention before implementation:

Additional resources that may be of value to instructors:

education, training, and development

Fundamentals and Foundations for Court Leaders

2.5 Day Workshop

Tab IV

Readings and References

National Association for Court Management

300 Newport Avenue

Williamsburg, Virginia 23185-4147
Reading and Sources for Additional Information

Education, Training and Development Curriculum Guidelines 
Court Manager #18, 2, 2003, pages 53-58.
Publications

Issues and Trends in Judicial Branch Education, John K. Hudzik, JERITT 1999

Issues and Trends is a thorough overview of judicial branch education programs and organizations in the United States. Offering a comprehensive examination of the structure and direction of judicial branch education, Issues and Trends is a valuable resource for those interested in the field. Among its features are profiles of nearly seventy organizations and listings and analysis of administrative information, such as staffing, budgets and salaries. 

JERITT Monographs, The Judicial Education Reference, Information and Technical Transfer project.  

JERITT provides a series of helpful monographs offering theory and practical application of subject matter pertinent to judicial branch educators and others involved in the continuing professional education of judges and court personnel.   Monographs can be obtained by contacting the JERITT website at:  www.jeritt.msu.edu/   The monographs include:

1. Judicial Education Needs Assessment and Program Evaluation 
2. Mentoring in the Judiciary 
3. Education For Development: Principles and Practices In Judicial Education 
4. Curriculum, Program, and Faculty Development: Managing People, Process, and Product 
5. Program Management: Managing Deadlines, Details, Activities, and People 
6. Education for Development: The Voices of Practitioners in the Judiciary 
7. Professional Education and Development of NASJE Members 
8. Ability-Based Learning and Judicial Education: An Approach to Ongoing Professional Development 
9. Claiming Status in an Emerging Occupation: A Study of State Judicial Education in America 
10. The Courts and Judicial Branch Education: Creating Their Future in the New Millennium 
11. Conducting Impact Evaluation for Judicial Branch Education 
12. Preparing Organizations for Distance Learning Technologies 
13. Developing a Court Leadership and Management Curriculum 
Judicial Branch Education Directory, JERITT Published Yearly Since 1989 

The Directory provides full contact information for individuals involved in judicial branch education in the United States and in other countries. 

Principles and Standards of Judicial Education, National Association of State Judicial Educators, 2001

Additional Educational Resources
The Judicial Education Reference, Information and Technical Transfer project (JERITT) website www.jeritt.msu.edu/  is an excellent resource for locating Judicial Branch Education Resources including links to the following:

· American Academy of Judicial Education (AAJE) 
· American Bar Association (ABA) 
· American Bar Association, Judicial Division 
· American Judges Association (AJA) 
· American Judicature Society (AJS) 
· Conference of Court Public Information Officers (CCPIO) 

· Institute for Court Management (ICM) 

· Judicial Administration Program, Michigan State University 
· Justice Management Institute (JMI), The 

· Leadership Institute in Judicial Education 

· Mid-Atlantic Association for Court Management (MAACM) 

· National Association for Court Management (NACM) 

· National Association of State Judicial Educators (NASJE) 

· National Center for State Courts (NCSC) 

· National Council of Juvenile and Family Court Judges (NCJFCJ) 

· National Drug Court Institute (NDCI) 
· National Judicial College (NJC), The 

GLOSSARY 
The purpose of this document is to provide definitions of terms commonly used in curriculum and instruction.

Assessment:  A process used to evaluate present knowledge and determine future needs.

Behavioral Objective:  A statement that describes precisely what participant behavior is to be exhibited, the conditions under which behavior will be carried out, and the minimum standards of acceptable performance for the behavior.

Brainstorming:  A teaching method which groups proposed ideas or solutions to a stated problem.   The rules of brainstorming encourage uninhibited expression of ideas which are later sorted out according to their usefulness in solving the problem.

Break-out session:  Method in which a large group will break into smaller groups.

Case study:  Teaching method that utilizes detailed descriptions of expanded situations for analysis and discussion.

Coaching:  Technique that incorporates demonstration, practice and encouragement.

Cognitive:  A term descriptive of mental activity, especially awareness and judgment.

Competencies:  Complex human performance clusters that include knowledge, attitudes, skills, and intellectual capacities including thinking and reasoning.  We describe a competent individual as one who knows what to do, when to do it, and why it is being done.  Competent individuals are people who do the right thing, at the right time, for the right reasons.  Learning outcomes support the development of competency and the achievement of multiple learning outcomes may result in competency.  There are some experts who suggest competency is learned, but cannot be taught because it comes from experience and reflection-in-action.  

Content:  Specific or substantive matter which pertains to a given subject, field of study, or topic.

Continuity:  A curricular term which refers to the reiteration and reinforcement of major concepts in a course or courses.

Core Courses: Those courses that are deemed to be essential and central to all individuals enrolled in a program.  These are required of all individuals in the program and provide the foundation for all subsequent courses and learning experiences.  

Course:  A segment of a program that generally addresses a cluster of related topics.  A program focuses on a defined segment of a program and provides content and learning activities to achieve identified learning outcomes.  Typical format for a course is a workshop or conference, but courses may also be designed to be delivered through technology.  Courses may also be designed to be completed independently by individuals or groups of individuals.  
Course Outline:  Contains objectives for each lesson and details the specific material covered along with suggested methodology.

Curriculum:  All the experiences provided by an institution or agency which are designed to foster student learning.

Curriculum Articulation: Articulation is the coordination among the curriculum components to ensure a cohesive learning experience.  Articulation includes distribution of content and learning experiences among courses and learning experiences to prevent duplication and redundancy. Articulation also ensures that all essential content and learning experiences are addressed at the appropriate time in the learning cycle.  Articulation is also used to build a meaningful sequence of learning experiences so that courses build on previous learning.  This provides a hierarchy of learning experiences moving from basic to more advanced learning. 

Curriculum Guide: A document that describes the components of the curriculum and provides a general description of each component.  A curriculum guide usually focuses on one program.  The guide describes the purpose and goals of the program, the components of the program, the sequence of programs, and even the frequency of program offerings.  In addition, the curriculum guide may describe the intended audience and admission requirements.
Discussion Group:  A small group of participants present ideas, thoughts, and solutions to issues presented by a leader or facilitator.

Evaluation:  The process of determining if goals and objectives have been met and where change or modification may need to be made.

Goals:  Goals are broad statements of intention and focus.  Frequently stated as the “purpose” of a program or course.  Goals may exist at multiple levels in a curriculum; that is there may be goals for the entire curriculum, goals for a program, and also goals for a course.  If articulation exists, these goals flow in a logical way.  The course goals are consistent with program goals and attainment of course goals contributes to attainment of program goals.  

Handout:  Any form of written material distributed to attendees.

Kolb's Experiential Learning Cycle:  A theory of learning developed by David Kolb which depicts a four-step learning process.

Knowledge:  Acquisition of facts, concepts, rules, principles, and other forms of information.

Lecture:  Method used to address a large audience.  Usually followed by a question and answer session.

Learning:  A change in the behavior of a person as a result of experience.  Learning can be cognitive, physical or attitudinal.

Lesson Plans:  These are the documents that provide detailed structure for the conduct of the lesson.  Lesson plans provide support for the delivery of the lesson.  While they vary greatly in format lesson plans generally include the following elements:

· Outcomes of lesson

· Primary content of lesson

· Primary activities (instructor and learners)

· Time allocations

· Room arrangement

· Instructional materials needed

· Other resources and equipment needed

· Linkages to previous and subsequent lessons (as appropriate)

Media:  A general term that describes a means of carrying out some of the instructional process:  films, transparencies, mock-ups, tools, equipment, practical exercises, are examples of media.

Method:  A systematic plan followed in presenting material or instruction.

Model:  A frame of reference, real or abstract, that is intended to assist the learning process.

Module:  A portion of a training course in which one or more smaller units of instruction are grouped.  A module usually represents one or more training objectives in a common subject matter area.

Motivation:  An inner state that directs behavior toward a goal to satisfy a need.

Objectives:  Objectives are more precise than goals and provide a specific outcome statement.  Generally a goal will be supported by several objectives. That is to achieve the goal, several learning outcomes are necessary as indicated by the objectives. For example if the goal of the course is to improve professional competence, objectives may address such areas as knowledge acquisition, skill building, and attitudinal changes.  Achievement of all of the objectives is necessary for goal attainment.

On-the-Job Training:  Skills learned at the place of employment.

Outcomes:  “Outcomes” is a term that is generally synonymous with “objectives”.  When we talk about learning outcomes we are usually talking about attainment of the learning objectives.  Outcomes and objectives are important factors in guiding instructional decisions regarding participants, content, learning activities, and assessment.  A well-designed course or lesson uses the outcomes as the primary decision point.  That is, each decision is made in a way that is consistent with the identified outcomes.

Orientation:  Process of introducing first-time information.

Panel:  A method of teaching in which the audience has an opportunity in advance of the session to study the issues and to prepare questions that challenge panelists to defend their views.

Perception:  The act of obtaining information from the physical environment through the human senses.

Post test:  A test that is given upon completion of a course of instruction.

Pre test:  A test administered prior to entry into a course of instruction and intended to identify the entering skills and knowledge of the participant.

Program: A planned series of educational experiences usually leading to a degree or certificate.  Experiences may include courses, internships, independent projects, and other relevant learning events.  Generally all students enrolled in a “program” would complete a similar array of educational experiences.

Question and Answer Sessions:  Brief time allotted at the conclusion of a lecture for attendees to ask for clarification on issues, points, information disseminated.

Reference:  A work (book or other written materials) containing useful facts and information.

Role play:  Technique that involves acting, performing, and practice.

Skill:  A human performance activity that involves physical action.

Study Group:  A small group of participants work on a particular case study, problem or project within a structured environment.

Symposium:  A method in which the audience has an opportunity to participate in a variety of short workshops that address smaller issues which pertain to the theme of the symposium.

Team teaching:  Method in which two or more instructors share the responsibility for teaching one or more subjects.

Theory:  An ideal or hypothetical set of facts, principles, or circumstances.

Training:   To undergo instruction to acquire a skill.

Transfer of learning:  The application of acquired knowledge to real life situations.
 VERBS TO BE USED IN WRITING LEARNING OBJECTIVES

Lists of verbs using Bloom’s Taxonomy that accompany the design of instructional objectives at the different levels are listed below:

	Illustrative General Instructional Objectives
	Illustrative Verbs for Stating Specific Learning Outcomes

	Knowledge
	Knows common terms

Knows specific facts

Knows methods and procedures

Knows basic concepts

Knows principles
	Defines, describes, identifies,

labels, lists, matches, names, outlines, lines, reproduces, selects, states

	Comprehension
	Understands facts and principles

Interprets verbal material

Interprets charts and graphs

Translates verbal material to mathematical formulas

Estimates future consequences implied in data

Justifies methods and procedures
	Converts, defends, distinguishes, estimates, explains, extends, generalizes, gives examples, infers, paraphrases, predicts, rewrites, summarizes

	Application
	Applies concepts and principles to new situations

Applies laws and theories to practical situations

Solves mathematical problems

Constructs charts and graphs

Demonstrates correct usage of a method or procedure
	Changes, computes, demonstrates, discovers, manipulates, modifies, operates, predicts, prepares, produces, relates, shows, solves, uses

	Analysis
	Recognizes unstated assumptions

Recognizes logical fallacies in reasoning

Distinguishes between facts and inferences

Evaluates the relevancy of data
	Breaks down, diagrams, differentiates, discriminates, distinguishes, identifies, illustrates, infers, outlines, points out, relates, selects, separates, subdivides

	Synthesis
	Writes a well-organized theme

Gives a well-organized speech

Proposes a plan for an experiment

Integrates learning from different areas into a plan for solving a problem

Formulates a new scheme for classifying objects (events, or ideas)
	Categorizes, combines, complies, composes, creates, devises, designs, signs, explains, generates, modifies, organizes, plans, rearranges, reorganizes, revises, rewrites, summarizes, tells, writes


APPLYING BLOOMS TAXONOMY

To show how this hierarchy can be applied to judicial branch education, the following learning objectives might be developed for teaching new employees about the powers and duties of the Office of the County Clerks.

1.
Knowledge:  The participant will describe the powers and duties of the Office of the County Clerk.

2.
Comprehension:  The participant will distinguish the differences of the powers and duties of the Office of the County Clerk and the Superior Court Administrator’s Office.

3.
Application:  The participant will apply RCW 2.32.090 and RCW 2.48.200 to fact situations concerning the practice of law.

4.
Analysis:  The participant will review fact situations in which RCW 2.32.090 was applied.  He or she will analyze and make a determination if RCW 2.32.090 and RCW 2.48.200 were followed.

5.
Synthesis:  The participant will design a new, more specific checklist, based upon the information received through the analysis, which will aid County Clerks and line staff in determining whether or not they are within the scope of the RCWs.
6.
Evaluation:  The participant will apply the new checklist developed by the analysis/synthesis process.  He or she will judge whether the checklist answers and provides needed information in determining if RCW 2.32.09 and RCW 2.48.200 are being followed.
TEACHING STRATEGIES FOR EXPERIENTIAL LEARNING CYCLE

Concrete Experience

Activities which involve the learner in the experience either physically or emotionally.  Hands-on, uses the senses, engages the learner affectively.  

1) Field Experience
8) Interviews

2) Role Play
9) Simulations/Case Study/Games

3) Debates
10) Observation

4) Guest Speakers
11) Films

5) Modeling
12) Recalling Past Experience

6) Demonstration
13) Fantasizing

7) Slide Presentation
14) Self-tests

Reflective Observation

Activities which require the learner to step back and look at experience, get perspectives of others, make connections to other experiences.

1) Structured small group discussions
6) Asking learners to make connections to

2) Reflective papers
other learning

3) Journals
7) Asking learners to discuss class session

4) Copying class notes
with other people

5) Asking learners how they felt
8) Socratic dialogue


about or reacted to the session
9) Formulating questions

Abstract Conceptualization

Information from authoritative sources.  Use of symbols and research.  

1) Print Materials
4) Lectures

2) Computer assisted instruction
5) Films

3) Videotapes

Active Experimentation

Opportunities for the learners to try out principles or theories in problem-solving.  Application.

1) Role Play
4) "What if" Situations

2) Individual and Group Projects
5) Devising Plans of Action

3) Videotaping or Practice Session
6) Problem-Solving Activities






� See NACM (2004) Education, Training and Development Curriculum Guideline in NACM Core Competency Curriculum Guidelines: What Court Leaders Need to Know and Be Able to Do, pages 49 – 54, NACM.  


� Bloom Benjamin S. and David R. Krathwohl, (1956). Taxonomy of Educational Objectives: The Classification of Educational Goals, by a committee of college and university examiners. Handbook I: Cognitive Domain. New York: Longman, Green. 


� Claxton, C.S., and Murrell, P.H. 1992. Education for development: principles and practices in judicial education: JERRITT monograph three.  East Lansing, MI: Judicial Education Reference, Information and Technical Transfer Project.
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